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ABSTRACT

Conflicts appear to be a constant component in today's educational institutions, and they
are becoming a part of academic life. Schools frequently appear to be a hotbed of conflict,
and they can also be a reflection of broader societal issues. Individual members of a school
must be able to work in a conflict-free environment for it to be effective. The overall goal
of the study was to look into the impact of school management practices on conflict
resolution in Lamu County's public elementary schools. The study attempted to determine
the impact of school management's competing strategy, collaborating strategy, and
compromising approach on conflict resolution in Lamu County's public primary schools.
The research was founded and based on the dual concern theory and max conflict theory.
Target population for this study included 68 public primary schools of Lamu County with
4 respondents each, and therefore targeted a population of 272 respondents comprising of
the school’s head teachers, Deputy Head teachers, senior teachers and Chairmen of Boards
of Management respectively. The sample size was 80 respondents randomly selected from
the 68 schools in both Lamu East and Lamu West Sub-Counties. Using SPSS software
version 23, the data was analyzed using descriptive statistics (frequency, percentages,
means, and standard deviations) and inferential statistics (t-test). The study used a
descriptive survey design in which data was analyzed using both qualitative and
quantitative methods. Piloting of the study questionnaires was done in 7 schools randomly
selected which did not take part in the real research. Information about the number of
schools is as recorded by the MoEST and the TSC County offices. This excludes the
schools prone to frequent attacks by the Al-Shabaab militia from both sub counties. In
general, it is intended that the findings of this research study would aid in better
understanding of school management's conflict-resolution tactics. According to the
findings, school administrations have been harmed by a lack of conflict management
knowledge, as most administrators addressed conflict by trial and error because there were
no particular protocols and methods for dealing with conflicts. It is therefore recommended
that no one strategy is enough in conflict containment hence the study recommends that
school management to consider a blend of two or more strategies in containing conflict to
enhance effective conflict containment. It further recommended that it is from the source
of conflict where the best strategy shall be employed in containing the nature of conflict.
It is therefore necessary to identify causes of conflict in an institution and subsequently
suggest the best strategy to put in place.

Vi
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CHAPTER ONE

INTRODUCTION
1.1 Background of the study

Conflict is a general scenario experienced in the management of any social institution. It is
considered as one of the major problems in the management of primary schools in Kenya.
It has caused unrests ranging from sit in to violent destruction of property and loss of lives
arising from the misunderstanding from members within an organization or institutions.
Cases of student unrests became more rampant from 2017 triggered by fire at Moi Girls
High School in Nairobi that claimed the lives of nine girls. Conflicts have been reported
for example in Uasin Gishu, according to a document submitted to the District Schools
Heads Association by Adhiambo (2015), owing of the tensions, 10% of the head teachers
in Uasin Gishu were transferred and 2% departed headship entirely.

In human life, the conflict has become unavoidable and most organizations, individuals
and institutions have invested sufficient resources in place to curtail such an occurrence
(Nguvumali, 2016). This point of view was endorsed by Ferlie and Ongaro (2015) by
suggesting that conflict is part of the transition and hence unavoidable. Consequently, news
of high conflict levels in secondary schools is not surprising. Dependence and
interdependence are suggested by conflict. The parties depend to a certain degree on the
other actors to achieve their objectives. Such interdependence can be either beneficial
(cooperative), harmful (competitive) or combined of both negative and positive.

Conflict within the learning institutions takes multiple facets; teachers, for example, seem
unwilling to respect the school principals by not abiding by the set guidelines or undertake
additional work, they rarely understand each other with their school principals easily.

Principals adopt an authoritarian approach, such as requiring teachers to complete



schoolwork with no interruption. And hence, it is normal that disputes amongst teachers
and the principal of the school always take place within the school at any given time
(Oboegbulem & Alfa, 2013). In organizations, because of their frequent interaction with
one another, conflict happens between different individuals. Conflict is an affirmation of
animosity among staff members, antagonism and confusion. Conflict involves effective
tension and cognitive. Someone usually experiences anxiety or resentment whenever they
perceive obscured targets and conflicts. Conflict is emotionally charged, as revealed by
many writers (Sinaceur et al. 2013), but the feeling does not inherently have to be classified
as a negative emotion. Few individuals genuinely enjoy confrontation. Cultural, historical,
and personal forces also characterize emotional experiences in conflict (Lindner, 2014).
The more students as well as teachers gain a better understanding of the dispute, the deeper
they are prepared to proactively settle disputes.

The triggers of conflicts are numerous. They can vary from basic problems such as lateness,
dislike from other colleagues, and gossip to more complicated issues such as complex
inferiority, role incompatibility or dominance or styles of leadership within the
organization. A research by Ozgan (2016) found that in the United State high schools’
controversies are caused by resources sharing, discrepancies in priorities, discrepancies in
values and ideas, disparities in job necessities and quality of the task, whereas united
nations children funds [UNICEF] (2010) stated that school-related conflicts in Sub -
Saharan Africa are triggered by inequality, sexual harassment and educational system

In addition, provided that schools belongs to the service industry and teachers are
encouraged to attain performance levels in order to better satisfy the expectation and

interests of the society as well as the community (Saiti, 2015), and that a learner autonomy



characterizes the teaching profession since preparation, because growth and advancement
are dependent on competence, and collaboration development in the educational setting is
so limited, it is logical to predict that conflicts will arise more frequently inside schools.
Occasionally, educational institutions in Kenya encounter dispute of various kinds, for
various reasons, most of which end up being harmful to peoples' life and the destruction of
properties. Conflict management among groups in school, the influence of work and target
interconnection on resolving conflict and the outcome of group effectiveness show how
task structure and goal relationships influence the way of managing conflicts among team,
that in turn influence the performance of team (Obuobisa-Darko, 2014).

Some four head students were smeared with oil in the Central Region of Kenya, Nyeri
County, Nyeri High School, then set ablaze while they were a slept in their rooms. The
Learners set their school dorm rooms on flame in Kyanguli secondary school in Machakos
County, which is known today as Machakos District. A total of 68 learners were burned to
death and with several wounded. A serious concern was the seriousness of learner’s unrest.
In 2016, the Ministry of Education announced that student conflict had disrupted up about
254 (4.5 percent) of Kenya's secondary schools. The disturbances involved vandalism as
well as other heinous incidents. Owing to the extent of the damage, about 163 educational
institutions remained closed (United Nations Organization Office for the Coordination of
Humanitarian Affairs, 2016). With a certain span of years, Kenya's newspapers were full
of public, private and seminary educational institutions reporting students on the rampage.
The major contributors of unrests in schools were revealed to be cheating in National
examinations, poor living conditions, drug abuse, post-election violence and high

handedness.



According to Adhiambo and Simatwa (2015), there can be negative effects like protests,
riots, emotional stress, poor performance among student, destruction of school
infrastructures, and misallocation of resources, absence and anger when ineffective
management strategy is used. Intriguingly, the primary schools head teachers in Kenya are
much more essential for the delivery of educational services in some way. ul Disputes are
definitely an integrated component of every social structure and should be carefully
handled to maintain a better organizational atmosphere which is so essential for the
successful performance of duties assigned (Makori, 2013). For conflict resolution, a variety
of management solutions are offered. These include: effective communication and
avoidance, compromising, climate of trust, control of rewards collaboration, formal
authority, coercion, confrontation, accommodation and reconciliation (Saiti, 2014).

While many research investigations have been conducted in Asia and the United States,
Bangladesh, Nigeria, Tanzania, Ghana, as stated by Afful-Broni (2012), and many other
parts of Kenya on conflict in schools and other places where people interact, it is to the
knowledge of this researcher that no empirical studies have been undertaken in Lamu
County. There are many instances in recent years where schools’ administrators have
resigned their positions, teachers being transferred from stations to another and parents
transferring their students to private schools or taking them to other counties for learning.
Education environment in Lamu County lacks comprehensive investigation on strategies
for conflict containment to be specific. Educational scholars in Lamu County, such as this
researcher, have paid attention to the topic of conflict in schools. Conflict exists in all

institutions, including schools, as this background statement has demonstrated.



Kenyan schools, particularly those in Lamu County, are not immune to conflict. What has
not been fully established in Kenya, and particularly in the instance of Lamu County, is the
impact of school administration and board of management tactics on dispute resolution in
public primary schools in Lamu County. The purpose of this study is to determine the
impact of school management practices on conflict resolution in Lamu County's public

elementary schools.

1.2 Statement of the problem

Conflict is a common and a general scenario experienced in all learning institutions in
Kenya ranging from primary schools to higher institutions of learning. This is supported
by Kipyegon (2013) who found that the roots of conflicts in most high schools in Kenyan
includes, resources sharing, insufficient facilities, fundamental values, interpersonal
relationships and resource misappropriation and many more. According to Info-Trak
Research and Consulting (2016), conflicts are sparked by unreasonable rules, a lack of
ethics and accountability among students, poor relationships between administration and
teachers, stress among students, negative peer pressure, and poor communication between
students and teachers, among other things. The principals of schools should employ strong
conflict management policy in order to avoid disruptive disputes.

Conflicts in schools, according to Lefebvre and Thomas (2017), may weaken strengths and
resources such as social support and integration among instructors and all those involved
in education, resulting in a rise in school difficulties. Several research has been conducted
in the field of secondary school conflicts and conflict resolution solutions. These studies
include a study in Malaysia by Salleh (2013) and a study in Nigeria Uchedu (2013) among

many others. However, none of the papers examined provided conclusive empirical



evidence on strategies adopted by head teachers and board of management at large in Lamu
County has been successful at resolving disagreements in public primary schools. It is
however anticipated that, competing, collaboration, avoiding and compromising are among
strategies employed by Lamu County school management in resolving disagreements in
public primary schools. The increased unrest from Lamu Bujra primary school, Mpeketoni
and others schools within the county has generally attributed to the need to resolve a long-
lasting managerial solution to the problems in public primary schools. It was also suggested
that large productivity would be increased when there is peaceful co-existence in the school
and administrations, teachers and students would be in a better spot to perform the job
without resentment. The questions that guided this research therefore was to seek to address
various gap in strategies that when implemented will aid in avoidance, compromising, and
collaborating, completing to contain conflicts in public schools specifically within Lamu
County.

1.3 Purpose of the study

The purpose of this study was to look into the impact of conflict-resolution tactics in Lamu

County's public primary schools.

1.4 Objectives of the study

i.  Establish the influence of competing strategy on containing conflicts in public
primary schools in Lamu County.

ii.  Determine the influence of collaboration strategy on containing conflicts in public
primary schools in Lamu County.

iii.  Analyze the influence of avoiding strategy on containing conflicts in public primary

schools in Lamu County.



iv.  Determine the influence of compromising strategy on containing conflicts in public

primary schools in Lamu County.

1.5 Research questions
The study attempted to answer the following research questions: -
i.  What is the influence of competing strategy on containing conflicts in public
primary schools in Lamu County?
ii.  What is the influence of collaboration strategy on containing conflict in public
primary schools in Lamu County?
iii.  What is the influence of avoiding strategy on containing conflict in public primary
schools in Lamu County?
iv.  What is the influence of compromising strategy on containing conflict in public
primary schools in Lamu County?
1.6 Scope of the study
The study was carried out within Lamu County. The county is located in the Northern coast
of Kenya and stretches right to the Kenya Somali boarder. It consists of the mainland and
the Lamu archipelago that covers an area of approximately 6,273 square kilometers. The
county is bordered on the south and east by the Indian Ocean, on the west and south by
Tana River County, and on the north by Garissa County. The study covered schools
selected from both the mainland and the Islands of Lamu. The county consists of two sub-
counties. Lamu East sub-county that constitutes of most of the Islands except for the
Kiunga division which joins to Somalia on her mainland to the west and the Indian Ocean
to her east. There is also Lamu West sub-county that occupies most of the mainland except

for Lamu Island. The study targeted all the 68 fully registered primary schools avoiding



the feeder schools within the county as they do not have fully confirmed school boards of
management to run the schools. The study targeted the school management members who
consist of the head teacher, the teacher representative in most cases the senior teacher, the
board chair and the deputy head teacher who normally attend board meetings to take
minutes for and on behalf of the head teacher and therefore in this research considered as
member of school management. None the less the deputy is the chair of the guiding and

counselling committee in a school.

1.7 Significance of the study

The researcher felt it was vital to look into the impact of school management practices on
conflict resolution in Lamu County's public primary schools. This was for the purpose of
guiding both the school’s management and other stakeholders to adopt, modify or
completely change on their management strategies and hence lay on way forward in future
conflict arising in their school. It would also assist the Ministry of Education Science and
Technology (MoEST) and the Teachers Service Commission (TSC) offices to monitor the
performance of their staff. Similarly, the findings aimed to assist the policy makers in
understanding the position and strength of the school administrators and Board Members
in managing conflicts in schools and hence coming up with better strategies in addressing
issues of conflicts among school stakeholders in general.

The findings of this study considerably aided in closing the information gap on school
management techniques for managing conflicts in public primary schools in Lamu County,
allowing for the identification of such strategies and the resolution of conflict problems in
Lamu County's primary schools. The findings of this study could help school

administrators and, to a large extent, all county educational stakeholders understand some



of the most pressing difficulties they confront in managing school conflicts and how best
to resolve them in Lamu County's public primary schools. Particularly, Findings helped
head teachers and other school administrators who include the deputy head teachers and
the senior teachers to critically understand influence of the strategies they employ on
containing conflicts in public primary schools. Because all school boards of management
in Lamu County are under the control of the MoEST directorate, the study findings may
be relevant to County Education Officers in understanding the issues that school
management confront in containing conflicts in public primary schools.

The study also may be useful to MoEST and the policy makers in understanding head
teachers’ and other school management’s capability on containing conflicts in public
primary schools. On the other hand, the findings of this study were of significant
importance to primary school head teachers in terms of identifying the most effective and
efficient strategy to use in resolving conflict in their respective institutions. Teachers would
gain high job satisfaction as a result of improved conflict strategies in public primary
schools in Lamu County.

The TSC would adopt the findings of the study for better management of teachers and to
improve her human resource management department. The MoE would also use the
findings in formulation of management policies in the education sector and Board of
Management. Finally, the study contributed knowledge on existing literature related to
conflicts management strategies in school contexts; hence laying foundations for further

studies in the field of educational management.



1.8 Limitations of the study

Data was collected from the school management, which involved the heads of the
institutions, their deputies and the senior teachers, and chairperson from the BOM from
selected primary schools within Lamu County. Some of the respondents declined to
respond to the questionnaire given and no reasons were given to that effect whereas other
respondents provided incorrect information for fear of intimidation. The distance between
schools posed a challenge especially due to poor road network and therefore the researcher
was forced to use motorbike to reach the targeted schools on the mainland with the rough
roads. This was specifically for the Lamu west sub-county which forms the mainland of
Lamu. With the rough oceans as a result of the strong winds that blew from the north, the
north monsoon winds, the researcher had to use speedboats and canoes along the sea
channels as means of transport for the Lamu archipelago which was ideally expensive and
very risky.

The strong waves are known to capsize boats hence destruction of life. Fear of security in
Lamu was also a major challenge. Security in Lamu paused a great challenge to the
researcher arising to the many evident attacks initiated by the Al-Shabaab group of army
men and women. The researcher however, was able to acquire information with great
assistance from the school management as expected since the situation in Lamu had calmed
and the security within the mainland and the islands of Lamu had been intensified by the

Kenya Defense Forces.

1.9 Assumptions of the study
The researcher assumed that while conducting this study, all the respondents did co-operate

and gave reliable and credible information based on their experience and personal integrity
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and that the respondents answered all the questions honestly and that the sample size used
in this study was independently drawn from a population which is normally distributed

within the two sub counties of Lamu, that is the Lamu East and Lamu West Sub-Counties.

1.10 Operational definition of terms

Conflict: Emphasizes the contrast among two or more people in the organization or any
institutions arising from the inability to respond to real or expected answers.
Management: This is the process of preparing, coordinating, guiding and managing to
organize all resources to accomplish standing goals.

Conflict Containment: It is the way of being aware of real or possible disputes, identifying
their existence and context, and using effective technique to mitigate the power of
emotions, involving and allowing disputants to consider and overcome their discrepancies
in the context of schools.

Conflict Containment Strategy: It is the technique to establish diplomatic channels to
eventually end a condition of dispute is suggested.

Public Schools: Schools that are supported by the Government.

School management: All persons involved in the administration of a school.
Stakeholders: Any person who forms the school community, native or foreigner, or has

interest in school development issues within the county.
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CHAPTER TWO

LITERTURE REVIEW
2.1 Introduction

The researcher discusses ideas and reviews related literature in this chapter to analyze the
tactics used to manage conflict in Lamu County's public elementary schools. It therefore
discusses on the Thomas Kilmann theory, Dual concern Theory and Max and conflict
theory. Review of the empirical literature on the strategies will include; competitive
strategy, collaborative strategy, avoiding strategy and compromising strategies adopted on

containing conflict in public primary schools in Lamu County.

2.2 Theoretical review

Conflict theory

The eminent sociologist and philosopher Karl Marx's conflict theory looks at society as a
battle for scarce resources in his publications between 1818 and 1883. This is a macro-
level perspective often associated with the writings of German philosopher and sociologist
Ludwig Wittgenstein, who saw community as made up of citizens from various social
groups competing for social, material, and political resources such as food and housing,
jobs, education, and leisure time. Collins and Sanderson (2008) says that this theory is a
Marxist opinion and conceptual framework of how the community is organized. This view
shows society as being typically controlled by disputes.

Dispute is the determining factor of how to distribute the available resources and who
gains most from these resources’ allocation. Control is often achieved by conflict, and it is
used to control the less-powerful and to favor a few individuals until that control is
obtained. As cited by Collins and Sanderson (2008) that not agreement, but rivalry, which
ultimately ends in recurrent disputes, is the fundamental mode of interaction in human

12



society. Along with intention of securing profit and controlling the other, each faction or
person compete directly against perceived rivals.

Karl Marx introduced this theory by stressing the reality that rivalry, but not agreement,
governs, connects and connects with each other via various groups in stratified society
(Collins & Sanderson, 2008). The wealthy and powerful utilize conflict to intimidate their
poor subjects and maintain the status quo. In the other side, the marginalized organize and
then use disputes to press for a revolt which could undermine the rich who profit from the
capitalist systems' advantages. Therefore, such conflicts are maintained by every party's
desire to use its preferences control society at large institutions and operations. He has well
argued that there are two major social classes that stratify society. These are just the
proletariat and the bourgeoisie.

What Marx considered to be a transformative reform arose from the tension between these
two large social classes. The aspiration of the proletariat and own factors of production,
like industries, electricity, land and some other precious assets, is the likely point of
contention between the bourgeoisie and the proletariat (Collins & Sanderson, 2008). In
either side, the bourgeoisie is not prepared to surrender such money by giving up its
dominant powerful positions and vast wealth and asset.

There is a classification of community into groups, as per Karl Marx. Bourgeoisies, land-
owners, and the proletariat constitute the groups. The property-upper-class is a minority,
whereas the large numbers are the proletariat. In several of their works, Wood (2004)
mentions Marx's analysis of the key characteristics of all of these groups. For instance, the
factors of production are controlled by the bourgeoisie. It was because of massive

improvements people have established in the industry in factories and machinery. Those
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who own land have rentals being their key source of revenue. The proletariat provides low-
cost labor, which they sell in exchange for the wages that they rely on to make a living
(Collins & Sanderson, 2008).

Capital expenditure provides a lot of benefit for the bourgeoisies. In relation to the
following main groups, Marx conceptualized society's structure. The author reflects on the
fundamental tensions amongst the proletariat and the bourgeoisie, which, though the
democratic revolutions, are the guiding force behind the phenomenon of social reform.
Class is characterized throughout the view of Marxists by the degree of wealth and power
that someone has (Wood, 2004). This authority is used to circumvent certain asset groups
and positions of authority. Just at cost of the proletariat, bourgeoisies use their authority to
further their individual ambitions and accumulate additional assets. In Karl Marx's
comprehension, these 3 separate groups working towards achieving a common goal but
have different ambitions that turn them against one another (Wood, 2004).

The bourgeoisie, for instance, is involved in protecting its wealth in companies, raising
income and reducing cost. It enables them recruit the proletarians in the farmland as
workers to accomplish this task at fairly low salaries. On the one hand, proletarians
organize and mobilize themselves to jointly battle for fair wage and working conditions in
both factories and industries, and to combat against their owners' harsh and tyrannical
authorities. They are therefore fighting to form an alliance to overturn the bourgeoisie and
dominate the firms and industries by radical movements (Wood, 2004). What drives the
social groups against one another is their conflict of interests. Similarly, disputes that deny
them from reaching a desirable and fruitful consensus, define society as suggested by Marx,

who anticipates a society based on perpetual disputes.
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Over time, the struggle between the groups is likely to expand more and more as the
workers' circumstances worsen further. That's also bound to contribute to the social
building's dissolution. Collins and Sanderson (2008) proposed that revolutionary and
bourgeois tensions will turn into more of industrialization. It would represent the victory
of the proletariat over the bourgeoisie, resulting in a higher in the proletariat's access to
funding and productive capacity. According to Marxists, this resulted in the end of
imperialism and the beginning of socialism, which was defined more by public ownership
of the means of production.

As a result of the proletariat-led industrial revolution, capitalism and bourgeoisies will
collapse, resulting in a classless society as political authority fades (Wood, 2004). Thus,
according to Marxists, the factors driving social change and not any other evolutionary
processes are class and class conflict. In relevance to the Karl Marx theory of conflict,
Lamu county being among the most affected areas with the coastal Kenya through factors
such as early marriages among the girl child, drugs and drug abuse, terror attacks and
threats, natural calamities such as droughts, and flooding during el-Nifio rain seasons.
Individuals including school going children competes for the limited available resources
within their disposal which situation ally arises to conflicts within themselves, either at
community, society and school set ups severely affects the performing of schools within
the county and its boarders.

Dual Concern Theory

This theory is associated with Blake and Mouton's older research (1964) as well as
Deutsch's Theory of Competition and Cooperation (Deutsch, 1968). It claims that conflict

resolution, coupled with high or low power dissipation others, is a feature of high or low
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regard for oneself. It also claims that dispute needs to balance the concern for achieving
someone's objectives and the interest for other persons and preserving meaningful
relationships (Langton, 2013). Persons can differ mostly on range of certain two problems,
whereby workers typically utilize several of the following key conflict management
strategies (Sadri, 2013).

According to Pruitt and Rubin (1986) Conflict analysis and theories appear to align with
the theory of dual concern, related to Blake and Mouton's earlier work (1964) and to the
theory of cooperation and competition by Deutsch (Deutsch, 1968). It implies that conflict
resolution at work is a function of critical significance for oneself and high affinity for
others, resulting in a preference for pushing, based on putting individual's views on other
people. The researcher will employ this theory as a tool to guide in identifying the low and
the higher needs of the respondents in relation to the strategies employed by the head
teacher and BOM in managing conflicts in Primary Schools in Lamu County, as shall be
identified by the research tool filled in by the respondents, i.e. the head teachers and the
BOM chairmen elected from the randomly selected schools.

As per Lee (2008), the theory of dual concern is one of the most efficient strategies that
have been used worldwide for the conflict management processes. It suggests that
managing disputes can be efficiently achieved by presenting for both individual and the
team involved in the conflict with a simultaneous concern, albeit in varying degrees of
management (Chou & Yeh, 2007). As per Popovic and Hocenski (2009), the philosophy
of dispute resolution does not aim to eradicate conflicts, and to examine how to handle

them and reduce the likelihood of non-productive intensification.
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As stressed by Thalgodapitiya (2010) and Howe (2013) the number of uncontrolled
disputes is increasing exponentially every year and, as a result, most disputes are created,
calling for containment of conflicts or totally resolving underlying disputes in various
organizations. The yearly cost and time consumption in conflict management has grown at
an unprecedented pace (Howe, 2013). Therefore, there is a clear key for effective dispute
resolution at any construction project's post-contract period.

In conflict management literature, the principle of dual concern, introduced by Pruitt and
Rubin (1986), is the most commonly cited theory. Furthermore, as per Desivilya, et al.
(2010), Blake and Mouton laid the theoretical foundation for the theory of dual concern.
Chou and Yeh, (2007) argues that conflict resolution could be more effective if activities
such as a sense of high or low self-interest combined with high or low care for others were
taken into account. In dual concern theory, the productive use of dispute resolution styles
means that the extent upon which the theory is effectively used to manage and reduce
disputes in a manner that they would never be a disruption to the progress of the project.
Diversity is all the distinctions that people experience and have that distinguish them from
everyone else (Perry-Smith and Shalley, 2003). Such distinctions among different
categories of persons living together, like ethnicity, sex beliefs and working experience,
can be visible or invisible. According to Litterer (1966), the theory assumed that for an
entity based on the features of the mission and individual members concerned, dispute may
be positive or negative. Positive dispute suggests healthy situation since parties involved
will tend to work together towards realizing an ultimate desirable goal, unlike when it is
negative where conflict will tend to lead towards destruction and misunderstanding among

parties involved and therefore causing total failure in the whole system. In addition, the
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structure presumes that dispute has many aspects, so every aspect is a framework that
describes the influence on team success of work-team diversity. It has generated consensus
and is based on three studies from a series of literature that indicate contradictory
associations among conflict and work-team performance.

The study by Karen Jehn (1995) provides insights about the existence of dispute and its
function in recognizing diversity and the performance of teams. According to the study
area of employees in the logistics sector by Jehn (1995), two dimensions of dispute among
work teams are evaluated: relational conflict and conflict of tasks. Relational dispute also
known as interpersonal discrepancies and it entails teammates’ frustration, anger, and
aggression. Work dispute is the inconsistent of team members with concepts, knowledge
understanding, and resolutions to an organizational problem faced by the team (Jehn,
1995).

Jehn (1995) discovered that team achievement has an upside-down correlation with work
conflict: group achievement is poor at all levels of work conflict, whereas a medium level
of task dispute enhances team effectiveness. Conflict in relationships is extremely harmful
to team success. In addition, the essence of the mission moderated the severity of effects
between the two dimensions of conflict and the success of the team. Teams that
encountered any sort of confrontation cannot excel in their routine tasks, however normal
amounts of work conflict were a benefit, not a burden, in non-routine tasks as revealed by
(John, 1997).

Another article is that which was published by Jehn's (1997) on a case study of groups of
persons which involved a household items moving company. Ideally, John explored the

link that lay between the aspects of the partnership and work conflict with the performance
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of the team and, more specifically, bring into light the concept of process conflicts amongst
different cadres of persons. Incompatible preferences on how a task should be performed
are involved in process conflict; for example, the resources distribution, whoever does it
and by when (Jehn, 1997). A modern model introduced by John on conflict with the various
dimensions of dispute as antecedents, group success as the result, and a host of team
features as representatives were introduced. Process conflict had a clear negative side effect
on group success and teammate satisfaction, as was relational conflict.

His investigation of partners in the homegrown economy is the last worldview paper of the
multicultural strategy. Jehn et al. (1999) related the highlights of authoritative development
with group adequacy, utilizing parts of debate as arbitrators. The highlights of labor force
variety included parts of social gatherings like sex and nationality, information highlights
like instruction and setting), and worth highlights; like amount against worth and closures
versus implies.

Jehn et al. (1999) revealed that information variety expanded assignment strife among
partners that emphatically influenced group execution. Second, esteem variety expanded
social clash inside the group that adversely influenced group execution. Ultimately, esteem
variety expanded cycle struggle among partners that adversely influenced colleague slants
of camaraderie, goal to remain, and responsibility. One cycle methodology that can be
utilized to determine strife among hierarchical individuals is exchange; nonetheless, as we
will see, what individuals ought to do in an arrangement isn't equivalent to what they really
do.

Thomas kilmann theory
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Kenneth Thomas and Ralph Kilmann defined five basic conflict resolution styles in the
1970s, each with varying degrees of cooperativeness and aggressiveness. They claimed
that people have a preferred method of resolving conflicts. The Thomas Kilmann conflict
mode instrument, or TKI, is a popular conflict resolution training tool that distinguishes
five unique conflict resolution modes (Thomas & Kilmann).

This study was guided by Kenneth Thomas’ theory of analysis on conflict styles 1976
(Miller, 2006). The theory provides a useful typology for examining five conflict resolution
strategies. The idea distinguishes two types of behavior that might lead to conflict: striving
to meet one's own concerns (in the case of principals, institution demands) and attempting
to satisfy the interests of others (individual needs of the members). Striving to meet
institutional demands can be categorized as assertive or passive; attempting to meet
individual needs can be categorized as uncooperative or cooperative.

Figure 2.1:

Theoretical Framework
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Conflict theory

Containing Conflicts
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Dual Concern Theory
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2.3 Empirical review

This section contains the review of past researches on the study strategies adopted by
school management in containing conflicts in public primary schools in Lamu County.
Competitive Strategy
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Competing style describes self - confidence and uncooperativeness in competitive strategy
that happens whenever the parties concerned operate at the detriment of the opposing party
for their respective benefits. It is also described as a power-focused style which can be
summarized better this strategy. The research by Wagude (2015) aimed to establish factors
causing conflicts in Kenya's higher learning institutions, here focusing on the secondary
schools. The research revealed that it is necessary to disclose and settle conflicts before it
ruins the connections of persons or it would degenerate to aggression which threatens the
stability and performance of the learning institution. On either side, the investigation found
that resolving social disputes in higher education institutions will necessitate moral
authority and leadership dignity. If they are not resolved, they might have a negative impact
on the institution's overall success in all learning processes.

Hojbota, Butnaru, Rotaru, and Tita conducted research on the use of dispute resolution
approaches to improve the organizational performance of Nordic enterprises in Iceland
(2014). It was discovered that, even though managers' satisfaction with their workers' is on
the level of productivity, they still have a number of concerns about stress at work from
their employed staff members. It may contribute to potential tension if the management
disregards such kinds of complaints. Gellin conducted research on intra-secondary school
conflict in complicated circumstances (2018), revealed that the research in the context of
Sierra Leone found that most participants had negative opinions regarding conflict
management. It also implies that individuals' socioeconomic, political, and cultural realities
or contexts are important and affect the way they interpret and interact with conflict and
therefore conflict would always change its status depending on causes of the conflict and

the strategies that would be employed to address the nature of conflict.
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Conflict management is seen by Manesis et al. (2019) as a theory and a collection of skills
that allow people or groups of persons to properly learn to cope with uncertainty as it occurs
in all areas of their lives. Conflicts are never positive or negative as a definition, but they
have often become something of a central and result-oriented aspect of school life. It
provides the company with a competitive and cooperative background, but they differ
depending on the circumstances. There are issues in conflict management whenever the
background is competitive and individualistic, or if the background and processes for
resolving conflict are completely inconsistent. Whenever the classroom and school
background is competing, the usefulness of resolving disputes and peer mediation
programs can be reduced (Gellin, 2018).

Intellectual, emotional, and relational capacities are needed to effectively manage conflict
cohesively to exchange knowledge, lead to creating value, and address differences
constructively among different categories of persons within the organization, (Wagude
2015; Tjosvold, 2014). A competitive-destructive mechanism, on the other hand,
contributes to loss of resources acquired by an organization and hence attaining frustration,
worsening stakeholders' relationships and as well as poor psychosocial results on at least
one party losing a win-lose background (Deutsch, 2014).

In the case of 4 learning institutions in Masvingo Zimbabwe, Munyaradzi (2014) regarding
dispute resolution among heads and educators, he revealed that educators and heads can
dispute on a daily, weekly or monthly occasion over some issues. It also indicated that most
disagreements with schools are resolved at the school level, with school heads playing a

role in dispute resolution in circumstances when he/she is involved.
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People with this form of conflict will confront dispute as a contest they need and want to
win. These persons could also go out of their direction to manipulate areas of conflict,
causing new disputes that need to be resolved. In certain situations, an individual with that
kind of dispute style can make a business dispute personal, trying to get under the skin of
a colleague who has a differing view on the matter. Competitive individuals can be assets
to an organization, particularly those with a competitive confrontation style, if they can
learn to temper their competitiveness with a genuine compassion for the corporation's and
its employees' well-being. However, a competitive employee can be viewed as a tyrant and
a troublemaker without this concern. Staff on the losers of a dispute could feel depressed,
that may undermine the morale of the workplace (Klein & Roberts, 2016).

Oboegbulem and Alfa (2013) noted that disputes are bound to occur in all human
interactions, especially in organizations where a great number of characters are involved,
and here in particular the learning institutions. Similar to any other organizations, due to
the obvious selection of people with different personalities, disputes are unavoidable in
schools. Conflict can be harmful if it contributes to ineffective deterioration of contact and
working relationships, stress, argument, low team members' success and animosity, low
esteem that will indirectly influences the better operation of the learning institution (Bano
et al., 2013; Makaye & Ndofirepi, 2012). When disputes are managed properly, therefore,
advantages can accrue; leading to unity within opposing groups and unification of moral
obligations whereby associations are enhanced in turn, improving the identification of
issues and solutions, improving knowledge/skills, and safeguarding stability. For school
leaders, the ability to handle or settle disputes is therefore essential for the better operation

of the school.
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Research on conflict management agrees that disputes are positive and damaging, rather
constructive and destructive, and unavoidable (Munyaradzi 2014, Deutsch et al. 2014). It
discusses the core conceptual and functional issue of understanding how and when, for the
good of the company and themselves, employees and managers should resolve and deal
with their disputes. These studies verified that disputes must be created, intensified and
resolved at times, because disputes are known to be healthy as they keep every individual,
within an organization, in line to be careful of what they are doing. It's not really shocking,
considering the many ways and contexts in which disputes occur that authors have
established different conflict theoretical frameworks. Indeed, controversy over the research
of conflict management occurs. Various organizational researchers have revealed detailed
information by using theoretical frameworks for dispute resolution styles, (Ferlie &
Ongaro, 2015).

The puzzling of dispute with competition illustrates both in our measures and in our
discussions the challenges that come with using the word conflict. For instance, the word
"dispute "unaltered by phrases" includes survey measures of task and relationship conflict.”
Provided that a number of people believe that dispute is competition, with no further
clarification, any element that uses the word conflict then tests competition and conflict.
By using word dispute without clarifying, it can lead well to the overall point that task and
dispute association measurements are poorly linked to team effectiveness (Salleh, 2013).
Evidently, clear prove revealed that contrasting role and partnership measurement is
associated with competitive measurements (Tjosvold, 2014). Groups with high ratings on
relationship or task dispute measurements had great marks upon on measurement of

competitor, conflicts of win-lose and low ratings on the assessment of the collaborative
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approach to dispute resolution; groups with high ratings were also unproductive on task
and relationship conflict. Disputes are faced by both people and groups every day. In a
social situation, disputes appear as any controversy over the problems of content or
emotional resentment that creates tension amongst specific individuals or groups. In a fight,
collusion, a war, a contest, a mental dispute, anguish, among others, disputes are usually
manifested. Disputes may be positive or negative. Dispute is a source of inspiration and
performance development when held under acceptable boundaries; when these limits are
exceeded, it becomes destructive. The organization needs to maintain an optimal level of
conflict, i.e. It needs enough conflict to avoid stagnation, motivate innovation, and allow
conflict to be released while promoting the fruits of transformation and rejuvenation, but

not so much that it disrupts or discourages activity coordination.

25



Collaborative Strategy in Managing Conflict

Conflict management studies have usually stated that a collaborative win-win approach
where all actors in a dispute pursue a successful and encourages positive determination is
the most effective strategy (Naykki & Jarvenoja, 2014; McDougall & Banjade, 2015).
Collaborative conflict management may assist with forest conflict prevention and
management. This encompasses a broad range of informal strategies which include:
partners collaborating together just to find consensus on contentious issues; and the
promotion of social education to address forest-related conflicts among persons, groups
and organizations.

They suggest that a collaborative approach to dispute resolution can increase confidence
levels and collaboration between the manager and the committee members. The
collaboration can be a particularly effective technique of dispute resolution and/or control
and to alleviate the pressure of disunity wherever dispute includes parties with separate
resources and power. A research on conflict resolution in secondary schools in Osun state,
Nigeria, was conducted by Oladitan, et al (2014). The study found that lack of
understanding of conflict resolution negatively impact school administration since many
administrators managed disputes through trial and error strategy but there were no clear
conflict resolution techniques and methods employed.

In a South African research on conflict resolution and school leadership, Bush and Glover
(2016) observed that dispute wasn't just a dimension required in schools because it appears
to delay. He also thought that because of the energies that were typically targeted at
stopping these disputes, schools that witnessed dispute advancement would never succeed

in achieving their aims, mission and vision statements. Concerning conflict management
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methods and administrative efficiency in Nigerian universities, Ajewole (2014) observed
that conflict management methods were key variables in effective governance and creating
competent graduates in Nigerian universities.

Bayat Louw and Rena (2014) undertook a research on conflict management tactics and
techniques of high school educational administrators in South Africa, which revealed that
the use of tactics and techniques for dispute resolution based on number of factors. At
Bondo University in Kenya a research done by Makori and Onderi (2013) in Nyamira
County concerned with the study of the awareness, expectations and influences of resolving
conflicts processes, reported that conflict resolution approaches and techniques differ
according to their causes.

Collaboration is a managing conflict approach in which an individual attempt to collaborate
with the other individual (Crystal, 2007). It is referred to as positive partnership strategy